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Draft instrument for detecting post-Soviet 
and post-authoritarian dependencies in 

social sciences and humanities education  
Tatjana Zimenkova 

The following is a short description of a draft instrument to define 
indicators suitable for detecting post-socialist or post-authoritarian path 
dependencies within teaching materials, textbooks, curricula, etc. The 
instrument has been designed for the sphere of citizenship and civic 
education, but can also be used for the analysis of materials from history, 
social studies, and other related subjects. The instrument consists of two 
steps, whereby the first step can be used on its own.  

Step one:  Detection of visibility of path dependencies/influences in the 
material analyzed in general. The guiding question is whether the mate-
rial in question (teaching material, curriculum, educational policy docu-
ment, transcript of an interview with the teacher, recording of a lesson, 
etc.) can be considered to be (influenced) or produced by a post-
socialist/post-authoritarian path dependency. 

Step two:  In part, the instrument allows for detection of the modality of 
path-influences and answers the question of whether the path depend-
ency detected should understood as continuity, as a break or as a specific 
post-space within which continuities or discontinuities are not yet 
defined. 

Examples : 

As regards content and identity (I.1 in Figure 1 below), one should ask 
whether the material in question address identities in the context of the 
transformation narrative (step one). If yes, the question is whether the 
educational material stresses the »national congruence« of the country 
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(Geller 1997). If so, one can speak of the continuity of educational tradi-
tion in the context of path-dependency (step two). One must also examine 
how heterogeneities are addressed: If the homogeneity of the society is not 
being addressed (or at least not being positively framed), then we can 
speak of path dependencies fading in this aspect of educational tradition 
(step one). A marker of educational continuity would be an attempt to estab-
lish homogeneity among learners (step two). 

Looking at the teacher’s role and uncertainties (II.1 in Figure 1 below), 
step one would be to examine how explicitly uncertainty as a condition of 
social science knowledge or as a characteristic of the teacher’s position is 
being addressed. Explicitness would be a marker of path dependency. 
Uncertainty resulting from an educator’s self-perception as a non-
indoctrinator, emerging within the narrative of national pride and iden-
tity construction, would be a marker of an educational break (step two; 
Jeliazkova in this issue). 

I consider the instrument to be a basis for discussion and would be 
thankful to any comments or feedback on its application. 

I. Contents of citizenship and civic education 

 

1. Identities (Linz 
and Stepan 
1996, 36) and 
diversities 

1.1. Building bridges/addressing the pre-trans-
formational condition addressing »lost   (po-
litical) homeland« (Smith 1999, 216) as a spe-
cific indicator of transformational path de-
pendencies in educational settings and hence 
the mark of a break in the educational tradition; 
addressing the »national congruence« of the 
country (Geller 1997) as a special mark of 
post-Soviet teaching, and hence a mark of 
continuity. 
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1.2. Nation-centered, patriotic or nationalist edu-
cational discourses (Gross 2010, 215) appeal-
ing to the construction of national (post-
socialist) identities (Heyneman 2000, 180–
82), addressing »ethnic« citizenship (Smith 
1999, 6) as a sign of the relevancy of post-
socialist dependencies or meanings in educa-
tion; these phenomena mark continuity in the 
educational tradition.  

1.3. References to diversity (Smith 1999, 130); 
striving for homogeneity among learners as a 
possible indicator of post-socialist uncertain-
ties within the educational systems; allowing 
for diversity; growing empathy towards 
diversities and heterogeneities as possible 
indicators for the fading of transformational 
path dependencies. 

2. Europe 2.1. Work with (or adaptation of) teaching materi-
als on Europe issued by EU/COE as a mark 
of the fading relevancy of post-dependencies 
in education and the increasing role of other 
macro-political dependencies; comparison of 
the role of the country within supranational or-
ganizations with the role country played as part 
of the »socialist camp« (Zimenkova 2011); 
juxtaposing national and European citizenship 
identities (Gross 2010, 214) as an indicator for 
post-socialist or post-authoritarian citizenship 
education (dependencies can be detected, step 
one), demonstrating a break in educational tradi-
tion (step two). 
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2.2. Tensions between »rationalities of nation-
state building« and »rationalities of catching 
up with Europe« (Fimyar 2010, 64) as an 
indicator for post-socialist historical and 
political education, indicating a break in 
educational tradition.  

3. History  3.1. Addressing the historical period of the Cold 
War and socialist times as continuity or 
discontinuity (the latter: marker of break); 
establishing historical continuities (Linz and 
Stepan 1996, 402) as an indicator of post-so-
cialist education (step two: continuity). 

3.2. Addressing the emerging of European 
citizenship identities as a break with social-
ist/authoritarian civic education (in teachers’ 
identities or in new teaching conceptions) 
(Gardinier and Worden 2010, 190; Jules and 
Barton in this issue) as an indicator for the 
relevance of transformation processes 
(explicitness of European identities as »new« 
identities as a marker of path dependencies, 
step one; acceptance of these new European 
identities as a marker of a break within 
educational tradition, step two).  
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II. Reflecting on teachers’ role and identity and the process of 
knowledge production 

 

1. Uncertainties 

 

1.1. Uncertainty of knowledge production 
(Lindblad and Popkewitz 2004, ix): What 
do teachers anticipate with respect to who 
produces knowledge in social sciences and 
history? How do teaching materials address 
knowledge production and indoctrination in 
socialist times (establishing relations or dis-
tancing as indicators of path dependencies, 
step one)? Reflection of the subjectivity and 
changeability of social science knowledge as 
indicator of a break (step two). 

1.2. Uncertainty of balance between educators’ 
self-perception as non-indoctrinating (break) 
and narrative of national pride and identity 
construction (continuity) as indicator of post-
socialist education (Jeliazkova in this issue); 
both breaks and continuities are detections 
of the relevancy of path dependencies (step 
one). 

1.3. Uncertainties of teaching profession (Ni-
yozov 2011): Uncertainty with respect to 
one’s own role in the societal hierarchies, 
job security, and the perception of one’s 
own professionalism with respect to the 
alternating content of education (see 
Vitrukh in this issue) as indicator of a path 
dependency (step one) and a break in educa-
tional tradition (step two). 
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1.4. Teachers support of the transformation of 
educators from knowledge providers to 
assistants in the search for knowledge 
(Vitrukh in this issue) as indicator of the 
establishment of new forms of teaching 
(break, step two).  

2. The significance 
of social sciences 
as perceived by 
teachers  

2.1. Which significance do teachers ascribe to 
the social sciences and civics as school sub-
jects? Do they address the indoctrination 
potential of these subjects (marker of a 
break, step two)? If yes, do they address this 
with respect to socialist/authoritarian past 
(marker of path dependencies, step one) or to 
current times as well (marker of a break in 
educational tradition or of the fading of path 
dependencies)? 

2.2. Objectivization potential of knowledge (Ni-
yozov 2011): do teachers (or the authors of 
the teaching materials) try to address 
knowledge in social sciences as unchangea-
ble, scientifically proven »truths« that can-
not be manipulated through political pro-
cesses (marker of the continuity of educa-
tional tradition, step two)? 

 Fig. 1: Indicators for detecting post-Soviet and post-authoritarian dependencies 
in social sciences and humanities education 



Zimenkova, Annex  InterDisciplines 2 (2014) 
 

 

 
 

7 

References 

Fimyar, Olena. 2010. »Policy Why(S): Policy Rationalities and the Changing 
Logic of Educational Reform in Postcommunist Ukraine.« In Post-social-
ism is Not Dead: (Re)reading the Global in Comparative Education; International 
Perspectives on Education and Society, vol. 14, edited by Iveta Silova,	
  61–91. 
Bingley, UK. 

Gardinier, Meg, and Elizabeth Worden. 2010. »The Semblance of Progress 
amidst the Absence of Change: Educating for an Imagined Europe in 
Moldova and Albania.« In Post-socialism is Not Dead: (Re)reading the Global 
in Comparative Education; International Perspectives on Education and Society, vol. 
14, edited by Iveta Silova,	
  183–211. Bingley, UK. 

Gellner, Ernest. 1997. Nationalism. New York. 

Gross, Magdalena. 2010. »Rewriting the Nation: World War II Narratives in 
Polish History Textbooks.« In Post-socialism is Not Dead: (Re)reading the 
Global in Comparative Education; International Perspectives on Education and 
Society, vol. 14, edited by Iveta Silova,	
  213–45. Bingley, UK. 

Heyneman, Stephen. 2000. »From the Party/State to Multiethnic Democracy: 
Education and Social Cohesion in Europe and Central Asia.« Educational 
Evaluation and Policy Analysis 22 (2): 173–91.  

Jeliazkova, Margarita. 2014. »Social Science Teachers on Citizenship Education: 
A Comparative Study of Three European Countries.« InterDisciplines: 
Journal of History and Sociology 5 (2). doi: 10.2390/indi-v5-i2-119. 

Jules, Tavis D., and Teresa Barton. 2014. »Conceptual and Methodological 
Considerations in Studying ›Post-spaces‹ in Comparative and Interna-
tional Education: The Rise of ›Educational Contagion‹ in the Islamic 
Maghreb, the Case of Tunisia.« InterDisciplines: Journal of History and Sociol-
ogy 5 (2). doi: 10.2390/indi-v5-i2-121. 

Lindblad, Sverker, and Thomas S. Popkewitz. 2004. Educational Restructuring: 
International Perspectives on Traveling Policies. Greenwich, CT. 

Linz, Juan J., and Alfred C. Stepan. 1996. Problems of Democratic Transition and 
Consolidation: Southern Europe, South America, and Post-communist Europe. 
Baltimore, MD. 



Zimenkova, Annex  InterDisciplines 2 (2014) 
 

 

 
 

8 

Niyozov, Safaroz. 2011. »Revisiting Teacher Professionalism Discourse 
through Teachers’ Professional Lives in Post-Soviet Tajikistan.« In 
Globalization on the Margins: Education and Postsocialist Transformations in 
Central Asia, edited by Iveta Silova, 287–311. Charlotte, NC. 

Smith, Graham. 1999. The Post-Soviet States: Mapping the Politics of Transition. 
London. 

Vitrukh, Mariya. 2014. »Exploratory Study of the Professional Identity of 
Higher Education Teachers in Ukraine.« InterDisciplines: Journal of History 
and Sociology 5 (2). doi: 10.2390/indi-v5-i2-125. 

Zimenkova, Tatjana. 2011. »Between European and National Citizenship 
Identities: Challenges, Problems and Soft Practices of Identity Building 
in Educational Policies.« In States, Regions, and the Global System, edited by 
de Sales Marques et al., 199–277. Baden-Baden.  

 

*** 

Tatjana Zimenkova is Professor for diversity in teacher’s training, school and 
education research at the Centre for Teacher training at TU Dortmund Univer-
sity (Germany). Her research interests are citizenship and citizenship education 
in Europe, theories of democracy and participation, diversity in educational, 
minority learners and sociolinguistic methods. She holds a PhD from Bielefeld 
University. She is guest editor of the Journal of Social Science Education. She has 
recently co-edited volume on Education for Civic and Political Participation. A Criti-
cal Approach within Routledge Research in Education Series and published further 
work on diversity and identity building through citizenship education. 

 

 

 


